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Management, Leadership and Learning

A whole-school evaluation of management, leadersai@ learning (WSE-MLL) was
undertaken in April 2014 in St. Andrew’s Collegehig report presents the findings of the
evaluation and makes recommendations for improvenmaning the evaluation, the inspection
team met with the school's board of managemenschwol management, and groups of
teachers, parents and students. Inspectors algamvex) a range of school documentation and
responses to questionnaires and examined othelirdattation to the operation of the school.
As part of the evaluation, a range of lessons a@asumber of subject areas was inspected. The
board of management of the school was given anrgpgty to comment in writing on the
findings and recommendations of the report, andd¢sponse of the board will be found in the
appendix of this report.

I ntroduction

St Andrew’s College is a fee-paying co-educatieeaondary school under the trusteeship of St
Andrew’s College, Dublin Ltd. Founded originally 1894 by the Presbyterian community as a
boys school, it has grown substantially since itvetbto Booterstown Avenue in 1973 and
began operating as a co-educational school. ltuisently at maximum capacity with an
enrolment of 999 students. The school has a stimmiegnational dimension, with twenty-five
percent of its students coming from abroad, whiokates a unique multi-cultural learning
community.

St. Andrew’s College provides the Junior Certifeged compulsory Transition Year programme
(TY) and the established Leaving Certificate. Koaprovides the International Baccalaureate
(IB) programme. It is recognised as an Internati@wnool and is accredited by the Council of
International Schools (CIS) and by the New Engl@ssociation of Schools and Colleges

(NEASC) since 1984.

SUMMARY OF FINDINGS AND RECOMMENDATIONS FOR FURTHER
DEVELOPMENT

Key Findings

* St Andrew’s College is an inclusive multi-cultutelrning community where students
are both respected and valued yet challenged.

« The board of management discharges its governaspomsibilities with integrity and
transparency.

« The senior management team provides highly effedéadership, which is founded on
consultation, collaboration, communication andttrus

* Senior management has a clear vision for schootaugment focused on optimising
the quality of learning experiences and educationstomes for students.

e Teachers are motivated, dedicated and reflectiofegsionals.

« A dynamic, engaged and innovative Parent Teachsodation (PTA) provide a range
of practical and strategic supports to the worthefschool.

« The school offers a broad curriculum and an outhten range of extracurricular
activities.

* High expectations are set for students in all aspafctheir attendance, participation and
attainment, which are underpinned by a highly eifecstudent support system and
support for learning department.



e The quality of teaching and learning ranged frorodyto very good with examples of
excellent practice in many lessons.

* A culture of review and self-evaluation is embeddedthe school, with a strong
professional capacity for self-evaluation and stimprovement.

Recommendations for Further Devel opment

* The board should ensure that action plans, releeatite achievement of its identified
priorities, are developed and collated into a sindbcument, incorporated into the
development section of the school plan, and comoatied to the school community.

« A review of the overall post of responsibility stture should be undertaken, to assess if
the assigned roles are fully meeting the adminiggrapastoral and academic needs of
the school.

* Management should explore ways of enhancing stadeontribution to the school
improvement process.

e Teachers should revisit the principles of assessrfmnlearning, with a particular
emphasis on formative feedback.

QUALITY OF SCHOOL MANAGEMENT AND LEADERSHIP
1.1 School ownership and management

A board of governors act as trustees of St. Andse@ollege, Dublin Ltd. The eight members
provide overarching support and contribute to sthmmagement through their participation on
the board of management.

The board of management provides very good leageestd fulfils its corporate governance
responsibilities with integrity and transparency, ewvidenced in its minutes, published reports
and established structures. Board members posgiigsrae range of complementary skills are
very well organised and informed on all school eratt

The board’s vision of maintaining a high qualityezfucational provision, of student experience
and of academic outcomes is central to its dedisiDecision-making procedures are open, clear
and shared in the best interests of the school eomtyn The work of its various sub-
committees enhances the board’s overall efficiemy effectiveness.

The board is currently overseeing the CIS and NEASCreditation renewal process, which
takes place every ten years and involves an extresxternal and internal self-evaluation
review. This valuable process enables the ideatiia of medium and long-term priorities for
the future development of the school.

The current priorities for school development idfeed by the board are categorised as: school
ethos; teaching and learning, including curriculteform; school organisation; staffing; and

School Self-Evaluation (SSE). An extensive numbesub-themes have been identified for each
area, with much work completed to date. To creatatgr coherence across the identified
priorities, the board should ensure that actiomglare developed and collated into a single
document, incorporated into the development seatiothe school plan and communicated to
the school community.

A comprehensive school plan is in place to inforrd guide the work of the school community.
Through its consultation process with the wholeostitommunity, the board has ensured that
all required policies have been developed. A uséble has been created to identify the
schedule of policy development and review. Whhst triteria for offering a place in the college



are available upon request, the board should enbatethese are embedded in the published
admissions policy.

The school is actively supported by an outstandingovative and dynamic Parent Teacher
Association (PTA). Through its work, the PTA stev foster a positive sense of community
and to provide practical support to parents, teachand students. It is very effective in
communicating and consulting with the parent bodg eegularly seeks parental opinions on
educational matters. The recent provision of a @anfj educational resources to subject
departments, in response to their identified needsn example of the excellent support the
PTA provides.

1.2 Effectiveness of leadership for learning

Leadership of staff is very effective. The seni@nagement structure of the school operates at
two levels. Firstly, the principal and deputy pipa provide the overarching in-school
managerial and strategic leadership. Secondlybdaed funds three additional posts at deputy
principal level. Each of these deputy principalss hdearly agreed areas of managerial
responsibility and each is highly committed to theespective roles. The formal meeting
structures at senior management level facilitate #ifective management and strategic
development of the school.

The recently appointed principal has worked assidlyoto get to know his school community.
His vision is clearly focused on optimising the lifyaof learning experiences and educational
outcomes for students. He has engaged purposefiiliyhis role and brings a fresh perspective
from his extensive leadership experience. He ismoied to a culture of consultation,

collaboration and consensus through his engagem#nall partners.

The deputy principal is a long-standing and higrégpected member of staff. She displays
exemplary organisational, communication and leddprskills, and successfully ensured the
smooth operation of the school during the transifieriod prior to the appointment of the new
principal. The principal values her support andegnal knowledge of the school culture and
systems. Both bring complementary skills to theiorky characterised by frequent

communication and shared decision-making. They ta@ira visible presence throughout the
school and work collaboratively with staff, studemaind parents to further develop the school
and maintain high standards in educational promisied outcomes.

A substantial number of additional teaching andpsupstaff, including posts of responsibility
are provided through the use of school funds. T$tabéished middle-management structures
ensure leadership roles are distributed across mspgcts of school organisation and operation,
with appropriate reporting procedures to senior agament. In the current school context and
in light of curriculum reform, a review of the oedlrpost structure should be undertaken. This
review should aim to assess if the assigned rakedully meeting the administrative, pastoral
and academic needs of the school.

Communication systems are well developed. Emailmomcations, weekly staff briefings and
regular staff meetings ensure teachers have a fdoudiscuss matters relating to school
organisation and student welfare, engagement argtgss.

Teaching staff are appropriately deployed accordiagtheir qualifications and expertise.
Teachers demonstrate collective responsibilityJinghess and flexibility to engage with the
schools identified priorities as members of dedidateams. They presented as highly
committed, self-motivated professionals with amstravork ethic.



The provision of a formal induction and mentorimpgramme for teachers new to the school
and for post-graduate diploma students is goodtipeacAll teachers are well supported and
facilitated to engage in continuing professionavedlepment (CPD). Of particular note is the
willingness of teachers to formally share their extise and professional practice with their
peers. For example, the English department hablisstad a professional learning community.
In addition, some teachers have begun a processenfobservation to further their pedagogical
practices. These examples illustrate teachex\gtcommitment to their professional learning.

In relation to subject department planning, somigjesti plans were very comprehensive and
meticulously presented, while other plans providedeneral overview of organisational and
programme content, but lacked detail. A whole sthewdew to identify the current strengths
and areas for improvement in subject departmeninghg should be considered. The subject
planning process also provides a means for eagectutiepartment to identify and document
specific ways to support the achievement of whaolessl initiatives and priorities.

The school offers a broad curriculum at junior aedior cycle and makes very good efforts to
inform and accommodate student choices. The saem@ned TY programme was praised by
students and parents as highly engaging, variedpangressive. The IB programme is both
innovative and challenging. Its student cohort waled the opportunity to study the programme
and valued the level of responsibility and skifiattit promotes.

The timetable allocates time for each subjectnie lvith syllabus guidelines. Where possible,
the timetable should ensure students have dailyacomwith their core subjects. In a small
number of cases, some students, with Irish exemptis who study one subject less at senior
cycle, are timetabled for study periods. School ag@ment should endeavour to provide tuition
to this small number of students at these timess Would ensure that the school is fully
compliant with Circular M29/95 Time in School

A highly valued induction programme is in place dptimise the transfer of students from
primary school, and from other secondary schoolsnuinber of additional practices and
initiatives also support the effective integratiand inclusion of students such as the student
mentoring programme, friendship week, anti-bullyargbassadors and international night.

The outstanding pastoral care system and the fogtef a positive school spirit contribute to
further developing well-rounded, confident and msible students. High expectations are set
for students in all aspects of their attendanceiggaation and attainment. Year heads ensure the
effective management of their respective year ggougmd ensure a very good system of
communication between the form tutors, year headssanior management. Form tutors play a
pivotal role, which is enhanced by the fact thatytktay with their class groups throughout their
time in the school. Daily registration and reguéeasemblies facilitate form tutors to affirm
students’ efforts, reinforce procedures and mon#od encourage their engagement and
progress.

The school provides for students of all abilitydéss The educational philosophy and mission is
given expression through the school’'s well-congiddrearner Profile. This profile outlines the
characteristics of the learner and takes an outsdraeed approach, which clearly focuses on
the holistic development of the individual studértiis guides the work of all in the school and
is an exemplary educational approach. Studentsikepof higher level and their attainment in
state examinations is very good. To build on theosts existing practices in relation to the
analysis of student attainment, consideration shbalgiven using students’ measured cognitive
ability as an initial benchmark when tracking anahnitoring students’ academic progression.,.

An excellently organised support for learning dépant provides ongoing and targeted
interventions in response to the additional edooali needs of individual students. A



comprehensive programme is provided to supporestistieducational and vocational guidance,
in addition to personal counselling and group featibn to support their wellbeing.

A well-planned Social Personal and Health Educaf®RHE) and Relationship and Sexuality
Education (RSE) programmes are in place for jupigrie and TY students. A detailed RSE
programme is provided for fifth-year and sixth-ystwdents. Consideration should be given to
reviewing the current model of provision so that firogramme could be spread out over a
number of weeks each year, which would be optiffilais will enhance students’ opportunities
to discuss, reflect and revisit issues and tomt=svant to their emerging experiences and needs.

The range of additional initiatives and systemsstipport learning are highly praiseworthy.
After-school study, study seminars, the “persoedliearning” approach and use of the student
journal for self-monitoring enhance students’ resgloility for their learning and attainment.
Reports on students’ progress are regularly senpaents. Parent-teacher meetings are
organised in line with agreed procedures.

A significant strength of the school is the extegasiange of co-curricular and extra-curricular
activities offered to students, including persanaining, multiple clubs and societies, including
the Model United Nations. The schools’ mission efv&ce to the community and active
citizenship are exemplified, inter alia, in its Wgka project.

Alongside the recognition of academic achievemstidents’ involvement and contribution
across a broad diversity of areas is recognisedemdrded, both at organised assemblies and at
the annual prize-giving ceremony.

Opportunities for students to take leadership ratespromoted for example, through the student
council, the prefect system and the mentoring @nogne. The democratically elected student
council provides a useful forum for students to tdbate to the decision-making process.
However, in the student questionnaire responseajarity felt they did not have a say in how
things are done in the school. Reasons for thjgorese should be explored by management.

Confirmation was provided that the board of manag@mhas formally adopted théhild
Protection Procedures for Primary and Post-Primary Schools without modification and that the
school is compliant with the requirements of @@ld Protection Procedures for Primary and
Post-Primary Schools.

1.3Management of facilities

The main school building has listed status dueht donstruction techniques and materials
employed. This building presents a number of stinat challenges which have been addressed
creatively by the school. The board has recentgrgsen the completion of the construction of a
new extension to provide welcomed additional gdreerd specialist rooms over four stories.

The zoning of subject-specialist areas providesoealf point to display topic-specific
information. The school has excellent internal arternal sports facilities for the provision of
its physical education and extra-curricular progras. The school library and the employment
of a librarian is a both a highly valued and valealesource.

Significant investment has been made in upgradwegstchools’ ICT infrastructure which has
enabled the use of the Virtual Learning Environm@fitE), the use of online platforms/blogs
and electronic communication between students lagidteachers.



Good attention is paid to health and safety prast&nd a health and safety statement has been
developed. Participation in the International GrEkay is a positive endorsement of the school’s
focus on environmental responsibility.

2. QUALITY OF LEARNING AND TEACHING
2.1 The quality of learning and teaching

The quality of teaching and learning in the lessavserved ranged from good to very good with
examples of excellent practice noted in many lessBeturns from questionnaires, administered
to parents and students, reflected very high levesstisfaction with the quality of teaching and
learning. Almost all students agreed that teachiag good in the school and teachers encourage
them to do their best.

A common characteristic of the lessons observed thasigh quality of relationships, which
promoted a positive and productive learning atmesphStudent engagement and classroom
management were excellent in all classes visitéudedts were enthusiastic and participated
well in their lessons. Teachers held high expemtati for students’ participation and
achievement.

Teachers were well prepared for their lessons, alitrequired materials and resources available
to facilitate students’ engagement in the planmsadning tasks. As a result, lessons were very
well structured and paced and achieved high lesfgbgrticipation and learning.

Learning outcomes were shared at the beginning lmlost all lessons. Some teachers
demonstrated good practice through expressing thgsemes in terms of what students should
know and be able to do by the end of the lessosutit cases teachers revisited these learning
intentions periodically during the lesson and & émd to consolidate learning. This provided
students with a clear focus for their learning angported their engagement and productivity.
The merits of this approach should be considerealligachers.

There was very good use of the target languageamguage classes and students made
commendable efforts to use the language. Pair wak used in many cases, which provided
students with valuable opportunities to apply anderd their linguistic skills through
participation in purposeful tasks. Where studengésheving difficulty in communicating, some
sample questions and answers should be providezhftold their linguistic competencies.

ICT was used effectively in most lessons to stitaulstudents’ interest and understanding of
lesson content and concepts. A small number obtessaould have benefited from some use or
from more extended use of ICT.

In the majority of lessons visited, there was a/\god balance between teacher instruction and
explanation and student participation and engagen@ailaborative learning was a feature of
many lessons where students were facilitated tokvilorpairs or groups. In some lessons,
teachers structured group work so that it resultefudents presenting elements of their work to
their peers and incorporated peer review and fesghbahich is very good practice. When
students are presenting to their peers, teachersrmouraged to ensure there is also an explicit
focus on presentation and oral skills as an imporéement of learning. To augment the good
practice observed, alternative layouts, which faté collaborative learning, should be trialled.

Questioning was used to good effect to develop netaleding and to assess learning. In most
cases, questioning promoted higher order thinkiigny teachers posed questions to activate
students’ prior knowledge, to encourage criticakimg, to reflect and to provide reasoned and

considered answers. Good practice was observémse tessons where students regularly asked



questions for clarification or to enhance clasgulisions. Such approaches increase students’
involvement and responsibility for their learningdadeepen their understanding of the relevant
concepts.

The use of the homework journal and monitoringtafient progress was observed to be good in
the majority of cases observed but in not all cadey good practice was noted where teachers
provided detailed formative feedback on studentstten assignments. However, this was not
always evident. It is recommended that the priesipbf assessment for learning be revisited
with a view to adopting a consistent approach tal#ishing learning outcomes, criteria for
success and models of providing formative feedibaduide learning.

3. IMPLEMENTATION OF RECOMMENDATIONS FROM PREVIOUS
EVALUATIONS

3.1 Management

Implementation of recommendations made in previpublished inspection reports were

reviewed as part of the evaluation. It was appattesit recommendations are acted upon in a
well-considered and diligent manner. Issues relétethe storage of chemicals, amendments
reflecting the compulsory nature of TY in the adsivas policy, the provision and use of ICT

and the introduction of specific modules in TY halkbeen fully addressed by management.
Some timetabling issues, particularly the distidrutof time across the week in Mathematics,

remain to be addressed.

3.2 Learning and teaching

Good progress was evident in the effective impldaten of recommendations relating to the
work of subject departments in planning, teachlagrning and assessment. Progress has been
made in subject department planning and to incrédasealiversity of teaching approaches. The
greater use of ICT, dialogic methods and collaligakearning has been adopted across the
school as a means of supporting teaching and regrni

4. THE SCHOOL’'S SELF-EVALUATION PROCESS AND CAPACITY F OR SCHOOL
IMPROVEMENT

School self-evaluation (SSE) and review is firmgtablished in the school. The CIS/NEASC
accreditation process has ensured that the sckdodgcally reflects on its practice, benchmarks
itself against established criteria and implemeagteed improvement plans. Of particular note is
the collective engagement of the whole-school conityiacross the various committees and
groups involved in the self-study and data-gatigeprocess.

An agreed phased approach has been identifiedetmdtional SSE process. The structures
established and the work of the core team in litend numeracy indicate a clear commitment
to the SSE process. Data gathering and analysibdsrs undertaken and agreed whole-school
strategies identified and implemented. Managemeamt staff make presentations at staff
meetings to ensure familiarity with the process @sdourpose, which is good practice. Such
presentations strive to develop a shared undeiistgadd ownership over agreed interventions.

It was clearly evident that the whole-school comityuhas the professional capacity to commit
to school improvement through the self-evaluaticotess.

Published November 2014



Appendix
SCHOOL RESPONSE TO THE REPORT

Submitted by the Board of Management



Area 1 Observations on the content of the inspdoh report

We feel that the content of the report reflects oangrehensive scrutiny of the College’s
operation and a thorough inspection of our acadepastoral and extra-curricular provision.

Members of the Inspection team were outstandinglyteous and professional in their dealings
with the College community and displayed a goodeusidnding of our ethos, culture and
mission statement. The WSE process was conductesitisely and was clearly designed to

encourage a dialogue with school management tornnfthe future development and

improvement of the school.

The Board of Management was pleased to receivaromtfon of the quality of their work and
the quality of the leadership provided by the SeManagement Team. The commitment to
school improvement, in particular, reflects ouruscon optimising the quality of learning
experiences and educational outcomes for our steiden

In addition, the description of teachers as ‘mdédadedicated and reflective professionals’ and
the evaluation of planning and teaching as notstiséngths are pleasing findings.

The Inspection Team also recognised the high gquatlitelationships between students and staff
and the level of enthusiasm and engagement oftodests in lessons.

The recognition of our PTA as ‘outstanding, inndx&iand dynamic’ reflects the strong support
provided by parents.

The Board of Management was also pleased to netesttognition of:

The extensive range of co-curricular and extraicular activities.

A well organised and effective Support for Learnidgpartment providing targeted interactions
for individual students.

The Colleges’ commitment to Health and Safety amdfacus on environmental initiatives.

Finally, the recognition afforded to our ‘outstamgli pastoral system, the fostering of school
spirit and our commitment to developing well rouddeonfident and responsible students
indicates that the College is successful in meétsgims and objectives. In this, our Learner
profile is central to the experience that we affoud students.

Area 2 Follow-up actions planned or undertaken sice the completion of the inspection
activity to implement the findings and recommendatbns of the inspection.

The issue of Board reporting was discussed atuhe JMeeting. It was agreed that the Board
Report should have a strategic section detailitg@aplans relevant to school development and
that this should be communicated to parents.

The Headmaster and DP’s will undertake to reviesvbst of responsibility structure to ensure
that it meets the administration, academic andopalsheeds of the school as recommended.

Year Heads have looked to ensure the active engagavhyear group councils and the election
of representatives to the whole school councihatdtart of the academic year. In addition the
Headmaster has solicited support for a student Radmittee to be convened in the Autumn
Term.

Departments will receive targeted INSET and be ioiexy with time, within Croke Park hours,
to revisit the basic principles of AFL
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The Headmaster and DP’s will also look to addrasstibling concerns relating to a minority
of pupils. The balance of lesson distribution émre subjects across all years will also be
scrutinised.

The Sixth Year RSE Day (1'50ctober) will be formally reviewed by staff andpils to
evaluate the effectiveness of the present programme

The senior DP and the SfL Department will lookrieastigate the use of the CAT4 Test to
generate baseline data. This will inform a ‘valdded’ approach to monitoring pupil progress
and our results analysis.

11



